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The purpose 0f this training module is to assist .
. participants in acquiring high-level basic counseling skills.
S, Specifically, trainees will master those skills crucial to the four
' Carkhuff staggs of basic helping. The ultimate purpose is to help
counselors involved in Hanpower Programs upgrade their interpersonal
human relations/basic counseling skills, and thereby to provide
- pertinent counseling services to program participants. ‘Topics covered
* in training include: goals and outcomes of the counseling process; .
four stages of helping as described by Carkhuff and Egan; skills { *
necessary-to accomplish the four stages; effective attendzng skills;’ -
effective responding skills; and advanced empathy skills. Training
ugtbods include: lecturette, small group and dyad interaction,
similation, trainer demonstrations, exercises, and discussions.
. Trainees will have "hands-on" experience with the skills; -as well as
supervision and feedback" (Luthor/JLL} .
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e mmonucrmN

' An essent:.al feature of Manpower Programs is the ;li.rect
p‘rovislgn of semces to cllents Manmr workers need to be
effectlve in a wlde range of human relatlons skills so that these

- face-to- face contacts Wl].]. be productlve and advance both cllent
van::l prograzp obJeptlwres. In adcl:.tlon, -human relations skills form.
the gbasis upon which ?ffectivmseung skills are developed; .
50 to a large extent f:he development of h:.gh—level Inman relations -
skills is a precursor and an essential mgredlent tq the counselmg

- -t
E

°process.. . o . . . s
. N L o LR |
The purpose of this monograph is to present. in a systematic
marmer those human relations skills which até-basic to the comseiing’

process. Comselmg has been h;.stor:.ca]:ly considered as one” of .
. the basic ccmpoﬂents of the Manpower ‘Program and effectwmess
in th:_s canponent can serve as a valuable supportive adjunct to the
prnnary gbals of these programs. Effé’ctlve counsellors need to -

. 1earn, releaxrn and mdgter basic skills prior to engaging in more’

-

1

goal directed helping intervmtion_s‘ This -training is de31g§ed

" to serve those obJectlves ' . / o
i N P
There' are a'-number of clear needs to which this' traming
package responds. Counselors in tﬁﬁﬁfleld will tend tofall into.

%
broad target cat ies: S havebemtramdm ro-
| twa get ¢ e.g\ e %10 e whf.! e p .
‘ fessmnal counseling programs and would benefit from a reva.slting .
| and renewal of basic skills and, secondly, those comselors who

have not been systematlcally trained in professmnal pro&ams .

\Z\Qiependent upon m—semce tra:mmg experlences for ska.ll




accjuisition "@a,additionél factor ,to consicler is the fréquency
"

of personnel tuinover in Manpower Counse]::l.ng Progra;ns thys presentmg_
" a cqntmua.ng need for in-service trammg exper:.ences focus:mg on

basic oomselmg/hmm relatiors sk:.llsr “In’ smmary t?e essent:{al

a—— -

+ purpose of” thls package is to: T

4

+ 1. respond to_ the need'm the'field for training and.’
e retrammg in bafic skllls and o
. NI
to prowde-'partlcrpmts with a .theoretlcal and

experl entlal skJ.lI base fo,r the development of
crltlcal skills and' ' T e

3 to bu:.ld a base upon th.ch more sophlétlcated
2

¥

»cotmselm’g"strategles_ can rest.r

- - - *

[ 3R]

LI -

-
-

Scope of Train -gng' -

This basic counseling, skills package is designed for twhfull
training da.ys Smoe there is a.large gmount of materl,al to be
coveféd 1t Ts eésential that the procedures outh.necl be carefully

‘. .

' followed ang’ the\ltre lmes be scrupulously kept.
‘Although the - tram:mg would be useful to- profe331ma11y pr"e—

parecl and expenenced cothelors prmlarlly as a revn.m.ting_and
A \

5

v

) remforcenmt of basm but kcrltlcal materlal that cbm be de- . f

. ]@hanzed in practlce it is most approprlate to the nov1ce comselo
f
tlile counselor who has had 11t;f.’ie formal supemsion and—tr»aé—.nmg

Te e
-

“beyond that provided in the job Setting . Y

o —

The traming can be most effectmely dehvered by an :_g— )
-div;'.duel who has a thorough theoretlcal and e:-cpermtg.al grctmc[mg’“
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in the fol:lowing areas:

- basic oeveloprmtal‘psychol_ogy '
’ basm learnmg theory

. counseling theory

- - Interview, skills

counselmg téclrmiques . .

-

exten ive comseling expenence. with target groups
supemmon skills '
- experlence in counseling skills traim.ng P
it is important o errphasize that‘~the tlramer ha"re‘ both an
"experiential and theoretical background since both are necessary
‘to effectlvely guide the training process In dditlon the trainer(s)
must be skilled in the delivery of comselor tras ‘
lled_m_tummJ:elatlons__skllls,.\\particularly those elated to

[

the prov131_m of constructive, yet direct, feedback td participants.

. #

‘ The purpose of this tl.‘ammg is to assist participants to
acqulre hlgh-Ievel basm counseling Skll].S Speclflcally, tl'éy 'will
mastero those skills cruclal to the four Carklmff stages of ba31c
helpmg ‘I'he ultimate purpose 1s to assist counselors uwolved
in Iganpmer Programs to upgrade then; mterpersonal human relatlons/’
basic counselmg skills and to thereby provide, at a more religble .

level, pertment* counselmg serv:.ces to program partlclpants

[N

4




Objectives

»

T e, .
1. Tp define the coungeling prtidess’in terms of general .

*

goais‘arld.expegtéci on?tcares'._ S
To d;esc:riber a:;ld déf:':ne the four p.;stc stages of

' héiping as_describéé by Carkhuff and Egan '
To, list and define each of the sk.lils necessary. to
a,cctinpliSh the four basic'éarklmff s_taéés.'
To deumstrate 'effective attendil‘-ng skills Jhcludmg
active liste;ning at a minimim effectiveﬁess)le\vel‘.
T(; ‘de!m;trate efféctive responding 'skill-s at .a
minimm effectiveness level. |

. To demonstrate.advanced ‘accurate empathy skills
S ) :
" at .a minimum effectiveness level.-

[ _ . . )

Training Methdds f

Ll

Er;tch activity is designed to develop and refine basic helping
; skills. Beéat;se the activities are ‘.}l:asely‘ti'ed to skill acquisition,
) e is imperati\.re that ‘extensive supervisign and feedback be available
.. to the pai‘ticipants on a small‘group and individial level. The preferred
rati-é of staff o partir_:ipants should be 1'trainer to every 6

*

participants.

Training Methods will include:

N

- lecturette . - L.

*

- small group interaction and practice

*

- dyad interaction_
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- s-a,,.si.uulated counseling in Eriads
. L

gulded processing and féedback

.

guided discussion - .

trainer demonstrations

e

A basic obJectlve of thg trammg methods will be to p:owde
each trainee with "hands-on expenmce wu:h the skllls together

I

mth supe;:wmm and feedback.




_Sequence of Activities

-

‘\
~ ' %
-

-
L}

9:00-9:30 a.m. In‘troduc'tion'and Overview ) :
. L} . ) i
\ 1. The scope~and nature of the training will
be presented includ:fng a preview of coming -

b

attractions. Lo X -
Eadf trainer will briefly introduce self and
' backgromr:’n. S |

Each trainee v;ill be as]g%d to introduce
themselves providing the~ foll. ;
(Use Transpar.en& A):
2 Nm. '

:ﬁvrployer‘

Percentage of timg spent it

Professicl331 preparation,

. service and professional

f[:rai;ling expectations

Which element of the counseling prq':éeis-
4 T JI .

do you feel is most crucial?

-.l/ P ‘ * ”

" 9:30-10:15 a.m. - —Cfoals and Objectives. of the' Helpi

'I'lﬁ.:mgh a lecttire/discuss'im'th_e_
will be covered: . '




1. gefinition of colmseling aé a systematic

< /Intervention technlque de81gnecl to help “
‘clients behave m'%more productlve,, aelf—
enhancing ways in t:hen: respecblve worlds
DlScUSSlOI‘l of behamor change ds .chp only .
leglt:unate teqm.nal goal in comselmg |

!

D18cus§10n of goals, stages and stagg,

£,

spec1f1c slu.lls mvolved in the Helpy Prbc:esé
(Dlstgrlbute Handout A—An Ovemew of't Calponent:s

\

pf the Helping Process) Use Transparmcy B.- ., ; .
Delmeatlon of the relationshlp bet:ween 1ife '

.skllls hel skills and basic comsep'ng-
ng 78

’ &

Skl].].S ol e .

: N\ ) .
. 10 15-11: 00 a.a. At;tending Skl].].S Exerc1se ‘
1 Thainees will be divided tnto. triads/ w:Lth:Ln

‘s
theyg;:hese toles.will be assigned:
' ' (L4 ..

a.. Couiselor
b. €lient °
¢c. Observer- '

The clleﬁts mll be mstx:uctecl to, pregen‘t a'
personal concern they- feel contEortable sharlng
,l/ in the group. (Examp:ﬁes of appropnate concerris
. will be i:resented) Obse'rvers w;'fll be asked ”l:o .

record carefully the mteractlcm and to prov:l.de

- d
‘feedba;k to bgt:h, t{he couns;zl_or and r.:hent.. The
™

1z




counselors Eivatelz, ,are then mstruoted to

vary the degree of attendmg they ﬂamnsnate

durmg the mtemew (the other tramees take a

coffee break) Inltlally, they must attend at
hlghest 1eve1 posglble (att.endmg skillseare-

er.efly presented) and then on’ asignal from '

the trainer to gradua!,ly‘ stop attending to the

. client. (E:xamples are presente‘d)
’Ihe entiré group is reas,senbled and the tramees
d1v1de into groups: :‘I‘he ,f:ramers act as roving

observers Mter/ 4 - to 5 .ﬁi&tes of mteraction,
the S1gna1 to stop’ attendmg SS c,asually glven

3 to 4 minutes* and then stopped‘ 5\
4 Reassemble into the/large group f‘or ‘dlSCl.lSﬁlOﬁ. .

i
o Y R

n‘

11:00-11:15 a.m. Déscussmn R

LT 1 Reactwns from observers are’ discussed

Clients are asksd to report feelmgs

4

2,
3. Format of*?emermse 1s dJ.scthsed
4. .

Relevant attend.mg skills ideﬁtlfled and ,

LAt

dlscussed C ,~“‘j3r."

5. Inportance of atteﬁdmg enphasized
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‘11:15-11:50 a.m. . Listening Exercise
See? Handout B for mstruct;:r.ons

]/ 2. Trainers act as roving observers prov1dmg

. 1 3
H

direction and feedback as needed,

s . '
11:50-12:00 p.m. Uiscussior&of Listening Exercise Emphasizing the

Importance of Active sttemng Skills

Brlef summary of mornlng tlnderl:.nmg sigmf:.cmt .

“learnings.

_ 12:00-1:00 p.m.  Linch

-

1:00-1:15 p.m. Introduction to Responding Skills

In a lecture/discussion format the fqllowiﬁg; '

~topics will be apvered:
1, Respondmg .

a. ' Iis crltlcal role in setting

L

the foundation for counseling.

B. Dimensions to responding

1. Physical' Aspects
2. Responding to Feelings
3. Responding to Meangg '

Respondlngg Large Grbup Demonstration
" The tra:.ners will qeg_les exercise by askmg

”'.for 5 volunteers td\ part1c1pate in a courigeling -

dmonstratmn Ass-.‘re the Dotentlal wlunl:eerJ

2

EZRY




- ]
that they will be required to provide only ene or\ ‘
two complex sentences fegardﬁ';g a personal c::ncern,
and not have to go through a full scale coimseliné .

interview. ‘ .
_’\\\\ I | -

Demonstration 1: Difference Between Sympathy

t

§

anc’l at

!

Three clients and three trainers will face eacl-; .
other. The other participants will be asked to
serve s obse'rv_ers and to provide feedback after
-t;he exercise, The trainers will respcland as

follows: e .

¥ I
-

Trainer 1 - sympathetic response
Trainer 2 - atpathetii:‘responsé’_
-Trainei' 3 - sympathetic response
Trainer 4 - émpathetic response

-

-
Y
. *

Bxamples: - -~

" Trainer 1 - sympathetic mesponse

1. Attend Carefully.

4
¥ ;E.‘

expressing sympathy. ‘
3. Ude expressions such as "Gee, that's too .
p: .

2. Inmediarely respond in an impersonal manner

-

bad." "That:%s a real problem, all right)'

"Oh. It must b awful to'feel that way." etc.’

i/




Traiher 2:-‘ empathetic respanse

" 1. Attend carefully.
2. Wait to respond.

Respond directly to the client's feelings
#
using this format: (Use Transparency C)

L]

-"You feel q

Appropr;'.ate expreesions might e "You feel -

' confused and upset Y "YoQ feel ashamed and

embarrassed.” "You feel happy, bubnblv and
'on top of the world'."

/ \(

Di'scussion Clanfv r;he alstinctlon between '
synpathy and empathy err@faSzmg 'that effective ‘ 1
responding is built upon empat ic responSes Give -
"a definition -of empathy and reinforce its mportance

n

bl

Demendtration 2. The Passive Discrimination of

" Levels of Responding

The EJurpoSe of -this demonstration is to permit
the trainees to observe and. d:t.sfinguish the
differences between various response stvles

Four separate reSponse pattemns will be modeled o

»

and the participants w:.ll be asked to observe

7
» and react to-and evaluate each of them

“ 1. The first style that will be modeled w:|.11 be

a low, 1eve1 reSponse style wherein the counselor




w:tIl violate the rules of effective. responding,
takn:.ng the focus off what the client has said
and/m\: denying or rejecting the material -
€ontained in the client response.

2. The second response style led will be
reéponciing to content. {In ;I;is\particuiar
response the, counse-lo;.' w:i.ll reepond only to
the content of the cli‘e;;:-'s stéte;mt‘a_\fe'idi}lg‘

all references to feelings.

.TI;ae third response style will be the counselor .

reSpondiné to the'fee'lings expressed by the
cllent wu.thout making reference to the content

The fourth model style will be a response

*

to both the feel’g‘.ng and content of the client's
statement. L
At the termination of the exercise, the trainees will

-
be asked to report their observations and- to discuss

1

the differences in style, as well as evaluating the
various responses attempting to determine which

appears to be most effective. The trainees.

» +

. .served aL participants in this éxercise will BE
*asked to g;ive their reacti(h-to the counselor
responses identifying their feelings about each.
A major dlSCUSSlOI'l point that shclu‘.ld be developed"

"y ~

here is whether or not a given response style




R DR, F e
Eac1l’-11tates JAncréased client self-exploration.
+ ' - . o e Y ’

r +
» . ‘

. Direttions: T L.

.

" l‘ . r (“ ’ wl
Ask for volmt:eers' " The volunteers wi‘ll be

requested to prov:.de one complex st:atement h . \

regardmg"a Ilfe-concem or problem, that they “are
experiencing.” The trainers will then’ respond fol~
* lowing the format’. There will only be one responé

Y
L]

per client. While the derlpnstratlonSeere occurring
the remainder of the trainees will be serving as * . .
observers. At the end of this exefc’ise the trainers

w111 conduct a dichssmn attempting to cover the

-

pomts as mda.cated above..

b *

-~
[

C. Response, formats (Use Transparency B) "

»
1"

R Content: 'You sald
2. Eeel:.r;g "You feel : !
3 Meanlng. "You fee], because

.
'J\-
"

T e %f-

+

et .. v PP _“‘_?.."-«
@mstmti&a Smnmg_r

ot

The major ingredient of. effectlve respondmg is

'

the mc'lusmn of both-feelmgs and the- content

- *

of a giver statement - No' ghent is without

a feeling componént and these feelings will be.
inte‘gre'l'ly related sto the contem: _It is nrportqnt-
‘to emphasize that..aat thls phase of helpiﬁg, -
the coqnselor is’ attemptslng to develop an.

h'xterchangeable 1evel"cf conmmmatlm




2:00-2:30 p.m.

§

. . » ) . . l .
responding effectively to both the feelings and

content of client statements. Both must be present

4 to attai.n true interchangeability and respondmg

at thlS level,ls critical for furthermg the’
ccu.lnselmg process since thls prov:.des the basis
for both counselor and client .mderstandmg of the

| concern. If the client feels that the counselor.

" does ot fully understand, this may prove to be
a barrier to further comselmg progress. If thB
cour:selor does not understand then it is very
likely that further mterventlons will be elther
mappropnate dJ.storted or mproductlve Hence

thlS becomes a crucial bas:.c counseling skill and

a cr1t1cal step in the counseling process

t

‘ “"“?&*sf
Small Grogp Exerclse - Respondmg to Feelings :

The purpose "of this exercise is to g‘.we each trainee”

practice 1in. responding to the feelings that are

being expressed ih cllent’ statements. :[lle procedure

for the. exercise is -as follows: . .

1. Fomm groups of 6 to 8 participants Each_
group should have a trainer who will ser‘ve
.as a facllltator In the groups, participants
will take rqtatmg turns Serving :f.n the tole’
of chent and ccnmselor The group will

observe Two cha:.rs should be placed in the

~

19 : :




middle.of the group. The first pair should
then nominate themselves, ovge selected m
some fashion, and go'into the ‘E:ent‘:e;:‘ of -the
group, . Ono of the participants ser\{e‘s as the
cliont. The client's roio' is to share a

20-30 second concern that they.are present],):

experiencing with the ommselo}-, The task:of
1’,the comseior ‘is Eo ‘respcn}d t}o the feelings
that the client is experiencing: The céungelor
_ should use -the format: "You feel J " .
. -~ At the énd of “this sho;‘tb exerei;a .the group
-provides feedback to the parti’&ipéxjpé ;o
\specificallydevaluat':mg' t:.l;ea ‘acmmaoz‘of the .
comseiors; feeiing r'esponse The ‘trainers role

/-\- g

is to serve as fac111tatt'}r to hlgh;.:f.g‘rft im-
S *

portant and/br relguant mate:;ia;i

-

© The roles are, then, switched. The trainee
,who acted as counselor acts-as cllent and
visa-versa and repeatmg the procedure
The exercise. cont:l.nues antil all “menber's ‘of
the training group have had ‘the opportunity to

serve as bo‘th client and ‘counselor. —~

°2:30/-3f.00 p.m. Resoonding_to" Feelings - Disoussion of Exefélse‘

7 | The tra}nees will reassenﬂ::le mto a large group

“and’ dlscuss the 1ear1?ngs of the previous exércise.
: L3

Fa




A major focus ~w111 be the neecl for a—feelmgs

vocabulary 'I'hat is, “each trani';ee mst work to -
develop 2 rJ.c;h affectlve vocabuiary that wz.l
allow thém te” -respond. tq ‘the variety o"f_fee],
presen.t; in client responses. ‘I'l?ls is partmula;ly
trué when they must respond. to clrents who may come

e

from d:.fferent'soclal, economic, or age groups.
¥ *

»

It is i}upe:rati\;e that_ they select an appropriately

accurate . feeling word(s) to capture and express.

interchangeably. to the client the fee];‘i%g(s)
 contained within a response. It should be cnphasized

that thi.é particular component is the ﬁnst over-
1ool<ecl aSpeCt of réspondmg A major d:l.fference

i

between counselmg and conversation.is that in

-

‘,counselmg theye is an attempt made; to respond
. initially m an mterchmgeable manner “to the.
feellhgs expressed in-a rnessage rather ‘than mei:ely -
respérndmg to the QC"’xt As an aid td developlng
a feellngs vocabu];apy the trainees should bé glven

=~
Handout C A bnef drscuss:.on of the contents

- -

. should fouo& a o —

¥

: 5 —
’ ¥ -

i

Lecture Demonstration - Responding to-Meaning

At-this pomt ‘the trainee should,be ready to -
' put 1t together ReSponding to rneamng mtegrates

a feeling response with a. cogtent response. in such
. T R




what the client has sald' The f rmat | that w111 be

i
* usoed in this particular approach% as folbows:

T

"You feél. .- °. i because
. . . N

N :'. After "you

. the counse lor is to 1:nsert the
appréprlaté feelmg‘word(s) and/of thn:ases that will
mtez;changeably capt&e the feelings’iﬁf)emg expressed

by the client. L L
The cdylteht ccmponent ef the respcmse iwa.llt ccme
after» the woird "because at which time ﬁ\::he feelmgs

"wz.l‘f put.- :mto the:Lr 11fe exper.:.ence context. '
The counse&.or has then respcmded to the full '

E meanmg of what the cllent has expresséd, capturmg :
. both_ essent1a1 components of the message. |

Thls partlcular ste.p, the mtegrat:.on of feelings
into-a contemt perspeet:.ve, is a crucial. step in the
gcotmseling-process 1eadm,g to the conp‘;l.etl.or; of -

7E he Explerat:.m Stage ‘ft‘ is not wntil th'is- time ,

tf‘nat’ the coms.el’or has q:armm;.cated actively, to |

“thé c11entv tha}; they in fact do understand the

clle.ht s cencern. ¥ This understanclmg is conmm:.cated

through the interchangeable response whith e:r:phas:.zes

that 1f- mderstamlmg has OCCLI?Fed then it is .

poss:.b,le ta g:.ve it back mterchangeably, without

%
e:l.ther detractmg or addmg to what has beén sRia.




The comse‘lor gan be sure that they have heard -
what ‘the client has said and the cllent can feel
secure in the knowledge that ‘the counselor has\%en
the effort to mdepst:and how they expenence their
concern. It is not wntil mterchangeablhty is
established that the seling can really go

beyand and into the ar f of problem-splving and .
developing integrative‘self-mderstar‘iding. So,

to sunmarize, We have completed the exploration

' phese di:scussed’ in our basic skiWhave

attended~to the client, listened actively to what

they have had to say apg have ‘r&;ponded to 'the‘ ’

fullness of their message. An effective base now .
;exisi:s for cdnﬁtinued work. : ‘

‘ . The trainers will now demonstrate ‘effecti,.ve responding.
Volunteers will be elected frcm the groupstto serve < .
as the client The' role of the ch.ent w111 be fm ”

__present a concern to one of the trainers who will _ '
acE‘ as a comselor, ""he client wp:.;} be expected
“to work with the trainer for 5 or 6 mmutes The

\\# tramers' role will be to begm the explorauon
_ process with the chent‘ They will att:em:‘.‘,‘r
listen aet:.vely and respond“appropriately. The
tramer will attempt “to demomstrate mterchmgeable
responses to meaning, respondmg fully to ‘both the
‘ feeIir'ng'_s and the cenﬁent as exp].:essed by the

’,




client. Imt:.ally, they w111 use the "You feel

because " format but later -

generéliziné to incorporate elements of their .
personal stylé The role of the gr'a.:; and of the
other tramers Wlll be to serve as observers and
provide feedback to the trainetr and the client at
the termination of tlie e)aerc:lse Questions will-
be answened and an opporttm:.ty for further B
e:-mloratmn of these. skill's w:r.ll be prov:.decb to )

the part 1c:1pants

-

£

3:30-4:30 p.m. * Small Group Pract:.ce ReSpondmg to Mea.ning

The trainees will be divided mto groups of
three. In each tr:.ad there w:Lll be three v
rotating roles The first role W111 Be that of
___the client whose task uﬁ.ll be to present a concern
that they feel 'they can share and are w:t.llmg to ,-
work on in this particular settmg "
> The second rotating role will be that of the comselor
The counselor s task is to attend llsﬁen a
anq respond to the concsrn as expressed by t
. As they resporid they will be attempti to a
a full, accurate, interchangeable reﬁnse to s
' both the feelings and contét-lt\as expressed :by
the client. .In e$sence they will be st‘tmptmg” to.

+

H

24




v - . i
complete the‘exploration stage of the basic

counse ling process. . . f;" '

_The third rotating role will bef that of observer:
The observer's ‘task is to refact to the interaction
between client and counselor and totprovlde feed-
back atthe - terrmnation of r:he exercise. ‘Ihe‘

eling” should coﬁtmue for approximately
15 jminutes. At fmish of l:his'lS minute counseling
segment there will be five minutes prev:r.ded frf;r'
feedback. Both the observer and the client sl"lould
share feedback w1th the comnselor. .
The exercise will continue until each participant’ )
has played each of the three rotating roles. The

_exercise should take about an hour to cémplete.

. The role of the t.rai.ners w111 be to serve as rov:i.ng
consultants moving in and out: of each grcmp&‘
intervene and prev:r.de feedback and suggestions

. as appropriate. They m.I-l be available to serve

as consultants or trouble-shootérs as problems emerge.’

Surmry of Day I Acl:1v1t1es

‘ The small groups should be reassembled into a large
group and the day's actiyitie_s will be reviewed
and sultiarized by the-trainers. Trainees will be

. -.Iencotaraged to 'reéc't to:the last experience, which




Y

‘ .
., R‘r.

is a sn.mmazy expenence for the day $ acth.tles.
Problans will be 1dent1f1.ed prtfalls pointed out

- aind feedback provided.. rPartJ.c:LpanQ will be asked

to react to the tram:mg expenences and to evalqate

their utlllty.

t
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DAY IT
1 ¥ .- -
.0 9:00-9;30a.m,  Review of Day I

. Day T activities will W\L&%d and discussed.

The impor-tance and laying a base and respcmdmg

. .accurately will be emphasmed 'I‘ne »need for .
interchangeable levels of response=wi-11- be affil'l:IEd”
and it will be pointed out that nd afi:fther effectiver- . -

K ‘counseling can continue until this.base has been

", ‘establisheti. Questlons will be answered aél
concernwill be resolved. Day II activities will

*

. -, £ » -
. be previewed. .} .
. '//

LY
'-—-'v--u.

9:30-10:00 a.m. ‘ Lecture/DJ.scussmn -*-Introductlon to the Irutl.etn-ngL

Spemore’ BT

- L3

The initiating stagé i'epresen'ts “the beg;rmin;g of’
re\&' comselmg " Pnor to this point thé task
of “t.he counselor is fo explore with the c11ent the

concerns presented so t:he:.c will each have a full

. \. :
mderst:and:i:ng of the neture and scope of the situation

under cons:.derat:.m * Oncer thlS mterchangeablhty

‘.has been established aid exploration has been .

-

essentlally completed we then move mtq the self-
- mderstandmg phase The .geal of mitlatmg is. j:o
help the client to develop integratl.ve self-

?

v

mdérstandmg Integratwe understanding means

.




smlply that the c11ent not only understands the
dynan‘llcs of the’sz.tuatz.on but has also apphed
those mderstmdmgs to the»self. .

Ih the initiating st‘age.,u the coumselor attempts

to help the client Ers onalize the s:.tuatlon S0
that they will be able to understand how _I'EZ
can)take act:.tm and begin to make changes. Too
[often colmselors become stuck ‘at this ‘stage s:.mply
.because they do not assist the client to personalize
_t’r'le' problem. If, at this stage, both counselors®
and client .feel that the problem is in the
errviromment. and has nothing to 'do with the client
tt;.m no further action can be taken. The effective
cpunselor realizes that although the ertvironment

contributes té the problé'ri, the real crux of

»~ ' counseling is helping the client shape his response

“to that ‘environment so that he can seek out and
urq)lerr'eht more effec_:tive' respt:nées_ and deal n'o;re

\ adeq;tely with,l;gality. This patticv.rrar stag‘é
can be. difficult and fr:.lstr«_at‘ing because very often
clients have trouble "owming” theix “behavior . In .
marly ways, it is more comfortable' to place the ~— )
responszbz.hty for behav:.or on others, on situationsg,
“or on soc:.al factors rat}xer than acceptmg the fact

‘that "If I want my world to be better I have to do
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scmething about it."” Thls is a nmor step in
the comselor process because it is at this time that

;,t client’s prob;l.em is put mto perspective az.ld‘

of reference tﬂat allows the ¢lient to respond

© and do something about it. Until the:problém is

persenalized, the cﬁent has no clear tmderstandmg
" of what his orherrc'.;]..’e is mthispartieulaf
sit:uatiofl.._ “Too oft_@n_, prior to this point, the
. _client is into blaming, conpla.ining; or seemg

the problem as something outside of self thus
generating a strorgfeellng of powerlessness '
Again; this is not to ‘say. that external problems
and lj.mltat].ms do not exlst in the cllent s life,
- but rather that the role of comse-l:mg is to help
the client to understand that they have the power
to reSpond more effectwely to life :i;cmstances
and they, do have the_power to make- gains. The
initiatmg, stage aetually represents 5he stage
at which the eormselor goes beyond what the client

_ has said and attempts to help‘the client gain
alternative frames of reference-' It should be
cauticrned though that action at this stage is .
premature~- Action programs are based self-

., understanding and to begin.to develop action progralm ‘
prlor to developmg a full tmderStandmg base

i
kL
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only leads to frus‘trations " On the coumselors
part this can be a major stumbling block : Too
. often, counselors attenpt 7 develop solutions
and action programs -prlor to achieving full
understanding of the needs of the ‘cliehit:

In the initiating stage theré are some specific

skills that Fomselors can use in ar} attempt tt: .
h'e‘lp clients achieve integrative self-undetstanding.
We can talk ahoyt these in two ways. .
1. First of all, in the initiating stage what,

exactly, is the counselor attempting to

uhave‘ the client do? We can list some

\objectives: (Use ‘Transparency D) .

1. The counselor attem:pts‘to help the client:

to personalize ‘the problem., A eritical

object,ilve. .
2. The bmx;se]:or tries to help the client to
understand the behavioral deficits. What -
| is it that the client can't do but would "
L ~ like to do x:egar ingsthe situation?
3. Tbe counselor helps client set goals
based upon the: behaviqral clefzcit
Thus, this particular stage of cotmaeling has
“some spemfic obJectives How ft:l'le:n does the '

rco1,1nse1c;r go about doing this'? What ccn.mselmg
P T
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skills afe necessanvgo that- the. mmgelor can

help the client te: ach:.eve these “pbjectives? <
There are four sk:.lls thay have been 1dmtrf1ed
as essential to the initiating stage: They aré
as follows: . ., o o L
1. Advanced Acaa.n:ate Ehpathy . »
, ¥ This refers to going beyond the inter-"+"

" changeable level of response and is
based upon the -achieven"ent at primary
\1eve1 ac;:mgté empathy. To review, -
.\prima'ry level accurate empathy is the
: ’at'tair.ment of intercha.ngeable responses
that inci-pdé»both the feeling and content
components. Once we have dme‘that"we .
can go-beyond the interchangeable and
begln to introduce additive elements such:
as alternat:l.v‘e#f;mesof reference. Primary
1eve£ accurate .eimhaathj t.en'ds to ‘focus

moré on surface, not superficial, client

data -usmg the clie.nts perspect:.ve while

" advanced level accurate empathy tends toward
deeper?exploration and mderstmdinglaltlsing
altemate frames of reference. In essence,
adding to what the cllent has salé~ it is

" imperative to embhasize that advanced level

-




a;ccu.rate empathy can be wsed c:mly. ;aftef ‘

primary level has been és.taial'i:shed. Basic
_interchangeable understanding is critical
to effective" additive responses N )

2. “Confrontation . o

Confrontation is a powerful, yet much .
abused counseling $kill. Too often
canselors over use c?oz‘ifroﬂtatj:on and -

| éomsel;i.ng sessions become confrontation -
sessi;::ns.‘ A major outcome of excessive \or
;‘.napprol;r?:ape confrontation is bruised
fegli;'n‘gs(:and a sense'of rejection resulting
in’ client resistance or rejection of the

‘coms.eling. . Confrontation is a dg;uble

"

edged sword in that ighas the capacity to

be enormously destructive as well as the
capacity to be emormously helpful. Im -
using confrontation, counselors Just be
absolutely sure that they have achieved a:n.
intex:ch;{geable level of understanding with.
the clight. Confrontation is rarely
effective unless the client feels that the.
counselor understands the problem from the
clients frame ‘of reference. In using w..b_

K -
confrontation, 'rgpmselors ghould be highly

q-“f: -...i:‘H I_“
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‘sensitive‘ “to de‘fmsivmaass, "withdrawafa_rl@ ..
evasiveness on the part: of the client which

is an indica;tfm that the tectnique is not
effective. Confron/t;_ation can lend .itsel-f '

to overude. It is a poteﬁt and powerful

tool and should be used w1th discretion:

Never use an atom bou;b to do the work of

a’ firecracker. N

® B

. Self-disclosure (Use Transparency E)

This counseling skill can be enormously
‘l:relpftil in pr&mtmg deeper self—e:gpioxfation
. and self-understanding on the part of the
client. Essentially, in using self- '
_disclosure, comse'l?'r are sharing aspects
of tlﬁip'pefsmml 1i\.:és.,' e:éistence or
e;cpe\rieqce, that a:::e pertinent to the (
issues and goals of cmmscelling. One must
« —— — be cautious using self-disclosure because

it can have phe' gffgct of removing focus »
from the dlient. A major ingredient of
Stage 1 skiils] attending and responding, °
requires that one keep the focus on the
'E:l:ient since the client is the center of

“and r on for comnséling. However,..ii;

the advanded initiating stage, it is not

33




k.
only permissable, but }'lighly eéffective,’ tg
use self-discloet.;re when i-t is done '
effectlvely A s:unple test will indicate the
) effectlveness of self dlsclosure does the
focus shift to the%nselor-or does 1r: -
promote deeper 5 1f-exp10rat1cm on the part
of the clidht? nThe ke)f to "ef;fective- self-
disclosure to finish sharing it by
providing a trans_itio;lal statement which will

link it directly back %o, &he client's concemn.

LS

Inmedlacg .
Immediacy is'a ccnposlte, mtegratlve skJ.ll

frequently used in the n}ltiatmg stage It
 consistg predamnately of two prevzl.ous '
skills: self-dmclbsure and challenge or

Y o

. cenfrontation. ‘I‘he purpose of immediacy is

“to help the client ‘to deal concretely with™
here-and-now kesues partlcularly as they
relate to the comselmg relatimshlp and the
uuse of that relatlonshlp by the client. For
‘exanple if the counselor sees that the clientx' :

T eis mamfestmg in a subtle mamer a mam.- )

; . pulatlve approach to the comsehng, the

.comselor might use inmediacy by 1 ) letf:mg
the client know that he is :.n'fcanfqrtable and

4
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and affected by this indireet commmication *

-

" and 2.) to-invite the client to examine t
’ ; mpl;.catlons -of thls behavior for the
comselmg (challenge and confrentatlm)
This skill is powerful ancl sho_uId always

\T- -

be used w:Lth cl:Lscretion

N -

- 3 . -
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10:00-11:00 a.m,  Exercisé in Advanc:ed Tevel Acc&gte Empthy

The group will divide itself into ‘three_equal -
. subgroups . Eaeh subgroup will contain a trainer
é and participants. ’I‘he purpese of this exercise
1s to give the- tramees and opportum.ty to dif-
ferentlate primary le{el acturate enpathy from
advariced level accurate empathy -

Du-ectlons i
The t:;,amer will distribute; Handout D to the
? tramees The exer¢ise will begm with the tramer
, readmg a §amp1e e cerpt and then 1ead1.ng a discussion’ -
regard,mg the differences bétWeen the tWo example
reSponses attemptmg to help the trainees to 1dent1fy
the dlfferences between prupa.ry leve]:’md advanced

1evel accuracy errpathy Followmg the examples a

- tramee will read one of the excerpts;*another

P

" designated trainee w:Lll respond to the’ excerpt, *

‘, -_‘. using v‘pv/r-g;\a.ry level accurate empathy. They will
; then wait a moment 'and respond again usmg adwvanced
. . N . 1y . . ) “ ,

+




level acouraty empathy. The tele of the other
oup merrbers w111 be to prov:.de feedback to the

person servmg as a conselor. ThJ.s exercise- w111
e -+

proceed unt11 .each trainee has had~an oppornmlty

+

-~ to respond t.e m excerpt and recelve feedback.

L1 . .. . .a .
’ - n
.

N “-. o . {
11:00-11:20 anm.  Confrontation: «Discusslon and Demonstration

Ll

The slu.ll of confrontatlon will be dlS.CUSSEd and .
) ¢ . defined. It w:l.ll be enphas:.zed that confrontation
SR is a strm,g sk:.ll and" shodidobe used _‘}udlClClUS].y
R w111 alsé Be pomted out that becom:l.ng an
' acceptmg confrontor 1s ‘a-primary goal in the use
\gﬂconfrontatlm Ooe tecl'nique for ugeing con-
frontatlon w111 be presented and deunnstrated -
'I'he essence .of this t‘éclnlque 1.8.& coubine a
:‘ supportlve response with a sonfrontive re\ In
. other we words, a2 person will say someth:mg poslt‘ive o
about the ciient and fo’llow that with a response |
‘ wl'uch m:Lght ber considered e'negatlve or perhaps more
" bapproprlately, a response des:.gned Lo stmulate
grmth - The t’ramers useing each other w111
'm EhJ.s technique. Ideally they shoulq
_ ;We as a focus some trainer behav:n.or that has '
) _been evident: ;:o 'all of, the trainees. Fox exemple .

‘«-.*Q [

’ ‘? Tramer A rn:.ght be .doing q:e exercise with Tramer B..




11:20-12:00 p.m.

. .Round Robin Confrontation Exercise: Handout E

Trainer A 'seys. "I've noticed that wheh the group is

broken down into smallwhits you're very agtive and
extremely supportive as you go aroung the recm and
attempt “to- help each mdncidual master speclflc .
sk:.lls. I think rhat you have been very effective
and they seem to have respe.'lded positively to the
interest you have ShCJWﬂ.('é_O.'l _the other hand I

have also no’:ed that you ‘sfi;eak semewhat reluctantly

‘when giving any feedback that is not positive and I

scmetimes get ‘the impression that you are mcanfortab‘fl.e
mth negative feedback and that you muld rather not
say anything or perhaps gloss it over de- e:rphasﬁmg
its mportance I wonder if it might not be moreﬁ;

J*

B effectlve if you were able to sha:ce more directly

'negatlve feedback with some of the trainees."

After the Elawnstration, question§ from the trainees
will be entertained and the exercise will be.
introduced. ' e

l L}
I‘—-\JI

Directions:

Agam we will form into groups of three It will be
helpful if you can get mto -a-groip ccntammg
dlfferemt people from this morm.ng s group. In

this group, we are going to practice the con-

- -




fron,t'fltim‘ teclrn:nique that we have demr:x;strated
utilizing the Round Robin experience. The
directions for this are prinfed on the- hmdcrutr:
that you have been given. -Remember, when you

are working and providing ,feedback to the pei'sqn;
you should point Gut ‘sémething-that the person
does-well and then to mﬁte the person to ex;ﬁ.ne
Something that would be ll_gproved After each

e S —— _—

e>lccl:1311ge, the roles will be reversed. -

12:00-1:00 p.m,  Lunch AN
‘ f T . .
N ”

1:00-1:30‘p.m. - Lecture/Demonstration: Self-Disclosure and -

Imnediacy : .
‘ . - g
.At this time, the trainers wilJ. discuss in greater

detal.l the issue of self-disclosure and immediacy.
% - -
Self: _dlSC]:p,SUIé represents a sharing,- on the part

of the coupselor, some aspect ‘of self which}s’\

revelant to’ the 81tuat101’1 under discussiori. The

-

pur'pose of self-dlsclosm'e is to

1. Model for.the cllent the process ’

+ of revealing, in realative safety,

&

aspetts of self.

2,-To pr&vide support for the

3 glient.

Y N
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3. To l';elp tif: client to fi
o c1ear13;4 concretgly, and accurately
" on areas of ineffective ‘living.
Self-dis¢losure dan be an effective intervention,
. ,but can misused in three common ways: ‘
1. Comselor self-disclosure should
m:.wi: add a’nther burclen to the
‘client.
Counselor self-disclosure should not
disctract clients from their conce:n.'
3. éelf-disclpsme can be inappropriate
L if it is too frequent. ' '

“Inmediacy will be'discuic::sed and defined as a
ca'rb:i;na‘tim of confrontation and self-disclosure
'sl'cills. The need for \irﬁ:reHiacy frequently comes up
in J'ntei:'vieWS'm;:l represmt;s an opporttility to '
model and practlce effectlve interpersonal skills.
Immdlacy can be defined as dlreé: mutual ‘talk. .
However, it is important to point out‘ that immediacy ™~
should not be used Rrior the ‘completion of .

Stage 1 ékills. The crainem il then demonstrate -
both self-disclosure and mmedlacy in a flsh-bowl

'.settmg They will use "each other as counselor

and gounselee nd will wodel.effective and in-

effective self-disclosure techniques. Once the




mode.lmg has been done ‘they will sol:.cit the grwp
.to dsk questlms and Treact. 'Ihen another pair of
tramers will model the use of immediacy in effectlve
and meffectrtre mterchanges The group will, be "
aprmn.ded with the opportum.ty ta\e‘s-liq,u_eita.ons and
prom.de feedback. . . L

&

1:30-2:00 p.m..  Sumary and Review of Stages 1% II% -Lecture = |

The trainers will re\’zi:w anci integrate ‘the material: -
> presented thus far in the trau'nng 'I’hey will point
out that m Stage I they ccvered attendmg and
... ' responding whlch laid the bas:.s fgor a11 the further
‘ _ work. - They then c:owered stage II. (oi: mltlatmg)
skills which prcvided the basm for dyna:m.c self-
. undetrstanding. Gnce each_ gf these stages has- been?
corpleted, the client is reedy to begin the ‘QDV&!
to th¥ fmal stage of comselmg ofie commimichtion -
. otrr‘actlon stage Cmmselors particularly begmlers,
or those WIthout formal training may ask the question,
* "How do e mow svhen we have cofpleted .the mitiatmg
N stage"? whj.le there are no clear gp.ldelihes as to

&

wl'ien At “is completed generally tlﬁ\client will

-

mdlcate a readmess to rnove from f:hat stage to, the
AR

actien stage by beginning t‘) spmtanem:sly talk
. about hcw they might apply thex«r emergmg 8ekf- :’




-mderstand:.ng ’l‘hey will ewdmc& scxne :Lnsight

and mtroduce a readmess to move on to the actlcn:l
stage. Counselors should be sens:.tlve to these -
“$¥hals. When they, feel that the client has
ackieved some sigiificant levels' of .selé-md:erstmding
and. are r'eady“ to go on to the next stage, they

should tentatively begin to explore'that with the
client: It is important to 'EE;I‘EIIi:;er that ‘

Stages I & II prov:.de the critmal ‘basis: for--

action. Until Ghese stages are fully complete,

it is not productlve to m\zemﬁto the actlon .

phase. Often eounseling is mggfectlve because \.—/AF

‘cmn}s_elors either -pay.' no or only perﬁmctuatory o
g attention to Jeheseminitial stages and\r;\f?ve too |
‘qtilckly to the actlon Sfiented stage. gz‘% |
- opportuni for questions will bem@‘%
. m\tfheXBalne;s will refer ‘the participants™t ‘
Handout A to re\n.ew thea.r progress in the basic
s‘klus model co R

- -
L
9 - lh

T 2:00-3:00 pm The Commmication Stage: Developmg Actlon Programs

" ThJ,S stage, in éssence, represents a culm:l.natmn e
-of‘.the counselmg- process. m Once eanloratiOn"and -
seir‘f-@dérstaxading have been achiéved the client
is -ready t;'.\ move outside\..the comseling setting

i
.
N




and into his or her real*world to begin to apply
some.of the 1earnmgs they have gamed It is
| mportant to- remember as you enter the action
\/btage, that alt.hough selffmde:;standmg is

‘necessary for effective, action; it ig not

-

-

sufficient. That is to séy, Just because a'client
has generdted understanding does not mean tplat '_

~ they w:Lll Tun out intq ‘the:.r Grorld and l-
spontaneously begin-to act- dlfferemtly ‘I'he
e]_.aboratz.oﬁ a1:u:l implementation of action program is
a c'riti-cal‘ coinponmt of E msel:.ng process

It is not enough for the client to achieve ins:.ght
but rather that ifisight must be carefully supported

and translated into action. Specific counselor -

A . ’
behaviors that ave crucial to the action stage are
as follows: (Use Transparency F) '
1. ‘The Provision of Directienslity
N L

Once a client has intégrated self-
mderstandmg they are often very eager
to begin. Typlcally c11ents will attempt
Fo achlevg too much too qu:.ckly, and/or

attempt to begin wor}c on the most difficult

~ -aspects of :z_;yb{ém Thé counselors-
" role is t:o ect the client ‘to :elevant

and attalnalrle obJeatz.vés




The clients are going to need ms_si've doses

of encouragement, remforcenmt and support

, as they move through this partlcular stage

You must remerrbe;: thit the process of
I'irrplemnt:mg new Behavior is frust:iating and -

difficult, We leam it, ‘try it and experience

frustration and failure. It 1s necessary

to receive strong Support, for attempts to

- ¢,

implement new behavior or one may regress .

to previous unproductive behavior pattems.

3. Elaboi'atim of Action Programs

The -counselor as a behavz.oral technologlst

must be’ aware of the Z)‘arious methods |
available.to impact, and maintain behavior

change.’ 'I'hey nust be able to prov1de
clients with "inférmation regardéing how one

goe about chahging behavior and must help .

t. clle:nt come up with a plan thai makes

/ sense ‘and is workable using available and

relevant strategies. .

* 4. Effective Goal Setting Skills  « -

“Cotnselor’s ST Eél‘ﬁ thelr c11ent$ to set

L3

. goals’ that appropriate to the attaim[ent of

1

the objectives set ;forth in'the behavior




changej plan.  Effectively set 'goals

have a,"nmber of camponents: | .

a) The gog}/settmg process needs to be
shared by both counselor and cl:.ent
" Goals which are set by the gounselor-. .

\

for, the client are’kalmst alwys less
;efaf':ctwe than cl:.ent §et goals ,
However, clients are oftm inexpenmeed
in unéffective ’goal-setting Hroeegs *
" and need some assistance from the
comselor in setf:ing go;als. Therefote,
in counselmg, it is most appropriate
for the goal sett:.ng process to be
nut;uelly‘shared by counselor and 'client.w
All goals should meet SPAMD criteria
S Specific: alllugoals should be
highly specific so that bogl the
counselor and the client know ~
_exactly what is to be done what is
to be at?tamed and what steps are
to be taken o

‘.‘

P, Pertmz-mt- goals nust be pertment ro. )
] ‘thg,objectlvh.s of comselmg—{f-uan_.__w - -
a goal lacks pertmenoe, then the T

client will have a very low level




. - . ’ ‘
-of investment in the goal and be

less hkely to work productz.vely

A Attainable: the attainable goal-is

- one that can be realistically
achieved within the time frame of the
counseling.. Fm:j example, individuals
presenting g:hﬁsélvqﬁfdr employment
comsg;iig may want-a job that woulcl
require a college degree, but smce
they have yet to earn the- GED :.t ,
would be mappropriate to set as a
goal,. atta:i.rmmit. of the ‘jol; requiring "~
a college degree. A more gttainable‘

- goalami_ght be ¢o look at a job that

K was more immediately-available while
they simultaneously begin tp preparg
for the job requiring more seph:.stz.cated
\-p wekills. .., ) .

M Measunable ugoals mast be neasui:éble |
Both the dmmselor and the cllent should
be able to n'easma the extent to which
a given goal hgs or has ﬁbt lpeen
ac:hieved In essence, J:l'g.s means thgt
'all goals mist have behavioral cor-
relates and be quanl;:.fn.able '

45




| gT Observable: effective goals must i:;e

' observable. That is they should h?VE’ -
a behavidral component that is,
,available for obs'enraticm to anyone

- who is in the client's wogld: Goa

whlch are not observable goals
go on mside the cllent s head are very
dlfflcult to report on and to be

‘ accomtable for. Therefore, help the

client to define and set goaT‘s that

Q/-/?/-\\_I . have an obsérvable component.
e ‘It should be emphasized that goal setting is at the '

heart of counseling. 'Effeétively set goals are-
a . 1 ' - ||
itical to the attainment of any action programs in
|

comnseling and comselors must, be expert in this

process. Dis t:nbute"si{andout F.

i ) B
1

Putting. It all Together. - An Exercise In

Urilizing Basic Counseling Skills L e

The purpose of this ‘exercise is tp provide the
opportmity to. p;:actic; what has been learned
'in this workshop,, under supervision and to receive
feedback on )'rmu"_progress.” During this exercise, you
will attempt to follow the model fram the begirming '
| through tl'_\;e"_goal setting, action stage. You will 3 o )




e -
-

‘be asl;ed to divide-into groups of two. Within the

groﬁp of two, "each person will take turns-serving as

counselor and client. ‘ The comselofs_mill_cmn?sel

the client for 30 minutes. At the end of the first
| 30 minute segment ﬂig"cmmselor and client will;_

discuss the experience and pfovide each other with ‘

feedback. Roles will then be reversed and the °
p_roce‘ss repeated. During this session it is*
mportant that each of the comnsélors attempt to
go all the way t’hr?ugh the model to reach the goal
Sett;'.rlg stage with their client withofit skipp‘ililg“
“ any of the intermedié:;irq&t‘:eps. It would él_s_g bé e
helpful if the traix‘teés will be ?able to select a
partner with whom they have not worked for this
interv;'.ew-_so t they will be less contaminated
with prgvicn::s experience m::son. . The
trainers during this exarcise, will serve as roving
~ observers and be .aﬁ:ai]..able to sit in on any of
tl;ne sessions prc}viging feedback. tﬁ; the -‘participants "
as apprOpx-'iate.

Summary and Evaluation

" The gréup will reassemble and the trainers-will
sumarize the two day training. They will highlight
the inporﬁant a.épects and discqss- the areas where

T




—
-

o
4

the trainees seem to be most effective as well

as the dreas in which the trainees égem to be in

‘ need of further' practice and developr:ént. _

. The bibliography will be discussed; questions , °
.entertained and the evaluation instruments
distributed. Loose ends will be tied up and

- closing commgpts will be made.
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Sumpary Training Schedule -

YT R e £,
I ST S
' 9. 00-9 30 a.m, Im:roductlon and Overview
. 9301015am
11: OO.a'IiF) =AI:I:e'ndlng Skills Ebcer(:lse ‘.

.D:.scuss,lon of Attemding Exercise

Goals and ObJthlves of ‘the Helping Process

h10:‘1'
11:900-
11:15-1-!.:50 a.m.

:15 a.m.

»

Active L].S tem.ng Exercide

11:50-12:00 p.m. " Dlscussmn of ‘I.a.stemmg Exerclse

Lunch ‘. ) . 3
Introductién to Responding Skills ,.) “

12:00-1:00 p.m.
1:00~1:15 p.m.
1:15-2:60 pm Respondmg Large Group Demonstratlon .

Small GrmJQ_Exerase Responding to Feelmgs

" 2:00-2:30 p.m.
spcmdlng Tor Feelmgs Dlscussmnﬂof Exermse .

2:30-3:00 p.m.

3:00-3:30 p.m.
+ 3:30-4:30 p.m.’
_+4:30-5:00 p.m.

- T

Iecture/Denmﬂratmn Respondmg to Meaning
Small Group P].:actice: Requndmg to Meaning
Sumdry of Day I Activities - |

\. MYII’

a

P © . _
9—00-903'0 a"ﬁf- Review of Day T+ -, L AN
9 30- 1;0 00 a.m. ; Leeture/Discussion - Introduction to the Initiating Stage
_ 10 Op-ll .00 a. .~ Exetcige in Adiranoed Lével Accurate Ehﬁathy
i _' . 4l: 00-11: 20‘ a Q. Cmfrontatlon Dlscussmn and Dmmstratlon .
1T 20&12 Q0 p m.f :

Romd Robl‘n Confrmta&it:‘n EbcErc:Lse
12:00—1:00 p.jn. y’

. 1:00-1:30 pIn »_‘

I.mch BN "5@

—— o ,
Iebctm'e/l)almstratim_: Self-Disclosure and Immediacy )
- . '( N ,’

. . L.

i
. 4

i

{
g




1:30-2:00 p.m. Summary and Review of Stage I and II .
2:00-3:0Q p:m. The c:'c;nmmicatiai' Stage: Developing Action Programs
3.00-4:30 p.m,  .Putting It all Together: An Exercise In Utilizing
: o Basic Counseling.Skills

[ . . t

'Y

4:30-5:00 p'%j.:. Sumary and Evaludtion of Traini‘;'ng

. r
..g;_.,»-g
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. Introduction Exercise ¢

LJ
*

. . Handout A-
An Overview of the
Components of the

+ Helping Process

1

*

.*. . Responding

Transparency D . . .+« .. ... . Initiating Stage

Transparency E . . . . . . . . . . . Self-Disclosure

. Action Stage




Transparency A

Introduction Exercise

Percentage of time spent in comseling
, Ll

+

e 4 -

[

*

. » ) ) .
Professional preparation both m-serv%}ce and for professional degrees

" T
- *
- Il

-

Training expectations
- - -7 .

Which element of the counseling process ‘do-you feel is most crucial?

PAFullToxt Provided by ERIC




PAFullToxt Provided by ERIC

E

Hanclout A

« An &rernew*bf the Ccnpments of.

the Helping Process

RS A
Physical attend_mg \
Psychological at&md:mg
I..istening

Primary Level Accufate -

Empathy

- Concreteness— .

Genuineness ..
Respect. ,

& . ¢

i
* +

Advanced Leﬁel Acgurate P '
*  Empathy.
'Confrontation
Self-Disclosure ,

* Inmediacy

%

.Sup ort

D:Lrectimality
Goak,Setting.
‘Behavior Charigé Strategies
. Feedback
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_Transparency

-

L]

L

-

-
-

D

Tnitiating Stpgé

[

. The counselor attempts to help the client to perg(:mal‘i;e the

A

problem.

L]

>

. 2. The counselor tries &'o help the client to understand the

- R ' - .
.- beMQWal defects (what is it that the client can mot do -
, Tal _

~ ! T o -
® byt would like to do re%arding the situation?) L,

: 3) fI‘F:e camselor ﬁelps-the client set goals

deficit.

LY

s 0]
Based upon behiavioral

5

-




Transparency E

Self-Disclosure

The purpose of self-disclosure

. B s

1. To model for the client the ﬁrocess of revealing in ’
: rel'ative safety aspects of self T

2. To provifie support for client

‘3 To help the client focus more clearly and cmcretely

*on areas of ineffective 11v1ng

Common misuses of self-dlsclosure

1. Cmmselor self—disclosure should not

A. add another burden to the client

B. distract the client from hJ_s/her concern

C. be a frequent occurrenge

- X
; * L




. Transparency F/’
Action Stagfe

Py

Crucial cams‘eling’ behaviors

The é‘bvision of directionality

1..
2. Support r

U .

3. 'Elaboraﬁm of action programs
4

A
. Effective goal setting skills

4. 2.° Goals should meet SPAMD criteria

*

: S - specific (-
P pertéinent

A at‘tainable ‘

M - measurable

0 - :)bservabl_e
%

- rl

4




An Ovemew of the Ca:ponents
of ithe Helpmg Procéss

*

Attending to Verbal Pﬁéséges:
An Exercise in Parroting

E*eel'igg Voégbulaxy‘_

b

~Confrmtmg and Respcndmg
to Confrmtatlon

The Distinction Between
Primary-level and Advanced
Accm:at& E:patlw

. -A Goal-Setting Checklist
zfor Counselors

* Taken . from'Exercises in Helping Skills by’G Egan. Copyd.ght
1975 by Wadsworth Publishing Reprint. by permission of
. publisher, Brooks/Cole Publishmg Co., Mom;erey Callfomia 93940,

-
L}




" HANDOUT A

An Ovegriew of the Compoments of

\
the Helping Process -

> Exploration 1i . [ Physical attending
) .t A Pswchological attehding:
S Listening

" Primary Level Accurate
. Empathy

‘Concreteness -
" Gerwineness

Respect

- Advanced Léyel Accurate
Empathy
Confrontation
Self-Disclosure
¥

Support
Directionality
Goal . Setting
Behavior' Change -
. Strategies
- Feedback '




L3

. Directions

HANDOUT B

Attending to Verba} Messages:

An Exercise in Parroting

- - Y -
- v
s

There is a great différence between parroting back to a person
e has said and commnicating to him with accurate empathy that
e understood, from his frame of reference, what he has said.
- Howevés-accurate empathy does depend, in part, on your ability to attend °
and remember, the substance of the other's verbal messages. Therefore,
this is an exet®ise in parroting--the ability merely to repeat back .

- to the speaker what hé said to you. Later on, the substantial -

« differences between parrdtmg and commumicating agcurate. empathy will
be emphasized,

%
L

'Ii‘amees should be divided into groups of three: ‘a comm.m:.cator,
"a hstmer and an observer . : Y

- - N

+ " LAY

1. :The communicator makes a statement abowt himself; but
limits-his statement to one (conq;lex) statement.

* 5

The listener uses the formila: 'You said that.... ."
and repeats the substance of what the commanicator has
said. .
. The observer, who may jot dowm writren notes b help him
" in his fask, then gives the listener feedback on his
‘accuracy. The feedback should be very brief and should .
indicafe what the listener has left out,. if Jenythmg '

g .




POSITIVE FEELTNGS .,
STRONG - MODERATE
enchanted
ardor
infatuated

liked.
cared-for
estedmed™™
affectionate

patient
strong |
gay

d .
inspired
anticipating

pr
gratified

passionate
admired -
sympathetic
. important
- concerned
appreciated

. yearning
popular
peaceful

appealmg

delighted
eager
9ptimis tic
" joyful

~ courage

friendly
regarded

benevolent

comfortable
content *-
keent .
amazed
alert
sensitive -

+ attractive

approved

untroubled ,

listless
moody
lethargic
gloomy

. dismal
dlscontented
tired .

indifferent
unsure
impatient
dependent
umimpor tant

suspicious
envious
ermi. Ly
aversion

)

apathetic
shamed

shy

disconsolate

dissatisfied

fatigued

worh-out
useless
weak
hopeless
foriom .
rejected

guilty”

self-conscious uncomfortable 3

—————-——-o—————-.—-:\—_\-‘_—_;”—'—_-_-:v ————————————————————————————————————

worthless.’

impotent
futi.le;

abandoned
es trangement

_________________________________ '____________'_____________———-u,
.

alie:t}ated




HANDOUT D

The Distinctioh Between ¢

¥

Primary-level and Advanced Accurate Empathy

. E -
- &

In the follow:mg exerc:.se, assume-that the helper and the client hate
established rapport and that the client is begimming to explore his

feelings, experiences and beliavior rather freely: Scme flavor of N
this rapport will be given .undet the heading "¢ontext’. ]

Directions’ ‘ : Y (_\

1.  Imagine the client speaking di“z:ect;ly tg you and then do two things:
First, responéi with primary—-le ¢l aceurate anpath;r. .

> stardent of advanced accurate
eAp the clmnt take the larger view of
1ca1 conclusions

Exainple :
Father of family)

Cotitext: This man is_gxplg : )

wife and children. genp at he is the victim, that
his family is not treatmg A _ As not yet started to examine
the implications of his ¢ i or | -

eMme or being witty at parties. Almost )
everybody laughs--and heartily. I think that I provide a lot of enter-
taimment and that others like it. But this is another way-I flop at
home. When I try to be furmy, mymfeaﬁdkidsdontlaugh At times,
they take “the whole thmg wrong and get angry I actually have to watch
myself in my own home.’

NP § :
‘a. primary level accurate mpathy 'What y_ see as good enter-

tainment just doesn't go over at l'nome And your failure ,

mystifies and maybe<even irfitates you,"
. advanced accurate empa v: "You get mitated when your fam:;y

o

L]

~ responds to you so ‘diffprently. It almost sounds as if ‘they
‘ T’ R

don't want to see as an entertainer at home. I wonder if

b
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perhaps they muldgu@ly ‘prefer to have'a straightforward

" you.

1. F:’.rst-yeqr engineering graduate student to counse;fm.':

Context: This student has been exploring his disappointment with Wimsel £
and ‘with his performance in graduate school. ‘He has explored such issues
as his dislike for the school and for some of the teachers.

"T just donit have much enthus:.asm. My grades are just okay-- e even

a little below par. I know I could do better if I wanted to. I don't
know why my disappointment in the school and in some of the faculty members
can get to me so mxch. Ever since 1 can renenber-—-evem in grammar school,
when I didn't have any idea what an engineer was--I've wanted to be’an
engineer. Thedfetically, I should be happy as a lark. Or at least I
shouldn't be this depressed. " .

2 Man, 66, to counselor: .

Context - This man has retired. He has been explormg with the counselor ]
some, of mpmblays his retirement has created. . S

“The kids are all gone. My mfe\ghed two years ago. And now that 1 ve
stopped working, I seem just to ramble around the house aimlessly=-
which is not like me at all. -I suppose I should get rid of the hpuse,
but’ it'is filled with lots of memories--bittersweet memories, riow.
There are a lot of good years here. The years seem to have sl:Lpped by
and caught me maware.

'a’




3, Woman, 33, o clergyman

Context: This woman has been examining the quality of her interpersonal
life. She is mot married. She has one very close friend whom she counts
on a great deal. She has been exploring her general interpersonal -style
and, specifically, her relatlonshlp with this one close friend: .

"Ruth and I aré on and off like electric lights with each other lately.
When we are on, it is great. We have lunch together often emugh go
shopping--you know, all that kind of stuff‘ The companionship is great.
But sometimes she seems to just click off. She's been off for two weeks
mow. I can tell it-in her voice on the phone. Why do we always have

to have these falling outs?—I lmow we are different types. She is
rather quiet, and I am loud--the blasting type. But our differences
don't ordinarily get in our way. At least I don't think so."

a. .

4, Man, 40, to marriage counselor:

Context:* This is the third time that.t:ﬁis‘men has come to see 2
marriage counselor during the past fowr years. His wife has never come
with him. He spends only a session or two with the counselor and then '

drops out.

"I could go on telling you what she does and doesn't do. It is a
litany. She really kmows how to punish. - I don't see how I've put up
with it this-long. I keep telling her to see a counselor. She wom't do
it. So here I am again; in_hex. place I've told this story over and

" over again, but it doesn't, help I've tried almost everything."

66
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5. High school sen’ior to school counselor: .
Context: This girl expected that she would be chosen valedictorian of her
class. Her parents counted on it; she counted on it. She is- try:mg to”
deal with her disappointment. :

"I know that<I would have liked to be the class valedictorian--I mean, .
insofar as that is something that can be desired. They chose Jane.

She is a.good person and she will do a good job. - She speaks well. She-
is popular. And, after all, no one has a right to be valedictorian. .
I would be k:.cldlng ‘myself if° I thought differently. I've done better in
school than Jane but I am not as popular.= It is certainly nothing I can
get angry over.”

" a.

6. College proﬁes‘so;, 43, to a friend*who is a counselor: '

" Context: He is interested in examining his hierarchy of values. He is
vaguely dissatisfied with it and he talks to his friends about it from
time to time. He hag just come from a depressmg day of classes.

"I am depressed. I don't feel liks working any more today. I actually
‘work all the time. mntthmk of any day I get up that I dén't intend
to devote to work. g I even begrudge 'mysélf the time I"take for

- relaxation, There has betn'no day. in the past couple of years when I .

o

67
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v
-

have said 'Well -today is a day off - T will go out and do what I want;.
/T thought, that all that I wanted t6 do was work. After all, it is my .
'choice I do what T do freely "

."&/:‘é.‘ .

‘\.

7. Man, 54, t‘o‘comselor

Context: This man has a‘variety of problc-ns HlS tendency is to
. rtmmate constantly on his defects

* o feel bad; all I have td do is review what has hapmed m my life -~
and take a good look at what is going’'on now. This past year, I let °
my dr:mkmg problem get the best of me for four months. Over the vears
I have messed up my marriage. Now my wife and I are separated. I don't
have the'kind of job that can support two households and the job market
is really tight. I am not so sure what skills I have to, market, amyhow.
I may be looking at the,neggtive side of my life, but there is
ef a 1ot: of 11: " . i

L]

8. Worran 35 tooounselor ) . .

Context This woman is divorced. She has a daught-er about 12 years 1t1
She has been Talking about her current relationships with men, repor :mg "

, that she has Iied to her daughter abouf: the sexual aspects. of these .
relatlonshlps, -~ , . ‘

[
‘\

! Fl
n- \
I_‘ -
Y bty
H"’ ' -
> 6. @
.
[ -
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.

"I don't want to hurt*my daughter by letting her see my other side. = .
T don't know whether she could handle it. What dg you think? I.would
like to tell her everything. I just don't want her to th:Ln.k less of me.
I like sexs. I have been used ‘to it in marriage, and it is jGst too hard
to give up lesh youwould glvemeananswer crnwhat to do(?boﬂt my
daught

x

9. Woman, 32 talkmg to a frlensl

e .
Context Thls worman hasvattendedr .3 play with a good fnend As they -°

. leave the theatre, she begins to ruminate on her life, as she has on a -
"mmber of other occasmns R '

& LY

"hen I come out of a play like this, or a good movie, my spirits soar.!

~By tomorraw, -1 #ill beback on- the grouna:l again. But re is something
good . in letting my spirits soar-from-time to fime. I Bate intellectual
analyses of ‘the .'meariing' of a moviewor play1] I just let myself flow
with its mood for a while and the world seems bnght and full of

_ possibilities’ agam Tomorrow isn't here yet!"

a.

10 Man 31 to/h\ls fellow group mesybers

Context This man meets wlth th:Ls -group once a week for a couple of hours.
The memgbers use the group expenence to exanu.‘re their 11fe-sty1es values

|1 .
!
J

’
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ways of inter-relating, family life, and so on, They know one another
.well. - He has mentioned his mother, on a few occasions before this

i

SESSlOI'! . s

-
.

"My ther and I get along well. Oh, -there are always those 1itt1e mis~
Lmderstandmgs with me or with wife when she spends a few days at

. our house. But 1 am sure this happens in most households. Mom is ver):
‘'self-reliant, and I admire her for that. She is strong-mlled and 1

+ think that is'great in a woman her age. She won't buckle under to life.
I had to calm my wife down just the other day after ope of ‘the little
misunderstandings. But we have to expect these.'”

o
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Confronting and Responding to Confrontation- ‘

" The Confrontation Round Robin’

“~.Directions: )
The purposé of. this exerc1se is to give ‘Eralnees an dpportunity to
practlce both confrontatlon and good response to confrontation. ,

1. Review the general format for the round-robin experience. Also
review the material.on confrontation and good resgponse to confron
tation” in The Skllled Helper.

Let's call the partners A and B, Partner A should (1)- pomt out
somethirg that B does well and (2) invite B to examine some dimension
of his behavior that could be mproved (something that could be.
developed into a strength).. .

The partner being confronted (B); before respondmg to the eonfron—
tation itself, should indicate tQ'A that he has understodd what A

- 1is saying (acc:urate anderstanding) . - Only then should B proceed to

_ explore the areas of . strength and wea}mess suggested by -the A
confronter. i .

Partner B then becomes the coﬁfronter artd the process is repeated

“"w:LthPartnerA - A .. ¥
L3 .‘;

*Unless there is some teason for not doing so, each menber of the
. trammg group should have & round with eva‘y ot‘her nmber '

‘Partner A: - "In our group sess:.ons .you take pams to see to it- “that

there is a great ‘deal of accurate thic understanding going on. Yowf
.yoursel€ try to understand others and you urge the other members of the '
group, “principally by youl exanq::le, ko' doi the same, You're always =
genine, arﬂ moet of the time you 're cfulte accurate S .

"However, you tend te.limdt yourse f to prmary 1eve1 mderstanding
You re very ‘slow to make demgnds on. the'members of the group, even when
you're in the best spot to do so--for example, by using advanced
accurate empathy. Your rapport.is excellent,and I think you 'coulglruse
it to help ,others neke-darmﬁs on- therrselves." ,

~ R . +
-
L)

L .
*
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.* Page 2 - Handout E
Partner B: 'You see me as quite good at basic accuraté empathy. It
is essentiul in the group, and I do hélp prov:.de it. However; I don'
usually move beyond primary-level mderstandmg eveh though I might
'merit' doingyso since I do take such pains to l.mderstand I should .
work on mcr’easmg my mit:.atmg skills.'"’

Parimer B then, moves : on to explore the content of his confrontation
with Partner A for a few mmutes~ -

El
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in the literature of the halping professmns
there 15 httle debate on the advisability
“of helping clien\s to ‘set and achieve
personal goals. Pnce the relationship
and the counselihg prosess are clearly
established, effect

activity, This is especially true ¥

- behaviorat change is to occur. Helpitg
client” to manifest new self-enhancing
behavior eans thal goal sefting is-con~
tinually in a counselor's consciousness.
. But how are-goals most, effectl

in counseling® Herein the specifics- of
the process dre spelled but by detall-
mg evalyative® cnteria_for goal setting
and providing a rallonale for the inclu-
sion of each. g Y
Criteria for Effective

" Goal Settmg N

g

At the beginming of any coungeling
experiencé some minigoals are directly

*

set and attained, ié. 'gaals to explore

i

SO S

e !

Wayne W. Dyer. Associate Professo

*

- client expectations and to use portiohs of

the counseling session in given ways.
Such is not the principal thrust of what
15 being discussed here, however much
they are vital to early counseling phases
{Vrnend & Dyer 1974), Effective counsel-«
ing begins - with the important work of
exploration, wherein self-defeating men-
tal, -emotional, -and physicat behavigrs
are idemtified and labeled. It then pro-
ceeds toward client seTf-understqnding of
~hy such self-limiting behaviors wexist,
what psychological maintenance system
enables their perseveration, what the
client gets from such unproductive think-
ing. feeling. and doing. Mext, the effec-
tive counselor helps the client to deter-
mne more -productive alternatives: to
the undesirable old behavior and sp€ures
a béna fide commitment from the client
to work at being different, to wdrk on
poditive self.change (Vriend & Dyér

- d973) it is at this action phase. when

‘a definite counseling directionality has
been established, that goal selting be-

|

and counselor

educator ot St* Joba's Umuersity sin Jamoaica. ~New
York. and John Vrend, Professor and counselor edu-
cator"at Weyne Store University e Detroft. Michigan,
are a counseling,, consulting. and writng team .Together-
“they:hove written Counseling Effectively in Groups.
Counseling Technigues That Work: Applications to_Ir
- » diwidudland ‘Group Counseling; and prodiiced the cos-
sefte tape. series. Counseling for Petsonal Mastery They
., are apostles of the pragmatic in tounseling. that which
works’ On his own, Woyne Dyer has just published-a
book with, Funk & Wagnaﬂs on achjeving persdnal
mastery. & bbok o the .fay public entitled Your

Erroneous Zones.

-+




Goal Setting

' comes the paramount actmty in the
 helping process. :

Reviewed here "are seven specific

\_t'rilerla for judging eflective goal settmig

in counseling. Each criterion 15 dis-,
cussed and‘placed n a counsehng
context. '

1. Mutual agreement on goals is’

.. vital, The effectve goal setllng coun-

/

-~

n a cllent
ity cllenl

selor adoids imposing g
Without emphasis on- mut

' commitment to working on goals can®

hardly be guaranteed, An imposed goal,
one ongiating i thé mintf of the
counselor, 15 nappropriate ‘because 1t
excludes thé chent from the decision-
making process and places respons
bity for change within the counselor.
thus encouraging greater dependence
rather than mdependence. .

This is not to say that the coun-
selor does not assume responsibility
for fostering goak-arnented think:ng. Most

{ chents come to counseling’ with fow

level goal-setting and goal-achuevings
skills, particularly 1n the personal arcas
most troublesome to them. and the
counselor, as a result of training and
2xperience, has the kind of neutrality.
acumen. and competence that the ciient
lacks. Thus, the coungelor mntroduces
goal-oniented thinking when the process
of counselinj has progressed.to the
point where such questions as the fol-
lowing are appropnate: Hate yott ¢on-
sidered any possible alternatives (o

+ your present way of acting and react-

Wg i this case? Can you be different

«~tnder these crcumstances? lnwhat ways

might you have reacted. If you werent
tied ant0 ydur own chgraclensuc way
of behaving here?

% Such yrgings are beipful n snmulal-
mg & chent into thinking about ways
ot bel'ﬁg different Too rmany couhselors
have the inchnatiopn—to_do_all of the
work of goal setting for thew clents.
sometimes out of Hnpatience, wanting
to speed up the counseling process.
sometimes out of a misguided notion
that they &now better than their tlients,
which goals ought to be set They fay
down goals and then work to help
chents achieve them, often futilely "The
effective counselor..an gontrast. is self-
momtoring and evec-aware of the fact
-that most peopte resist being told-what
- to do. They know that arr imposed goal
constiutes a kind of cammand @ case
“of takmg over. The message thus be-
comes: "l am theamponant person | here.
‘not you, | will ' do your lhlnk;ng,.for
'you andwhen you accompl;sh the new
behavior, you will be gratefut 10 me and

. thankful thatyot found me in the first

e’ counselors find therp-

L3

place.” Ineff

470

selves ordermg or begging their chenls
“Will you *do thrs for me> Will you
try . .. elc.

Huow many well-intentioned coun-
selcm, have the “answet”™ or “solutron”

i thes own heads> They desperately *
wan! 1o give )t away, knowing that sub-

sequent circumstances N therr clients’
lives would be wonderful Il oni
tlients wouldp ncorporate such ‘solu-
tions nto thew self-systerns and te-
havioral repestorés? But this 1s an un-
sophisticated way of thinking, centainly
not stemming from any understanding
of how people chang® Chients hear

. these answers.” They sound good at the
trne Bt later, on some fevel of ther
consciousness. they remind themselves
otherwise. *Me? 'mydifferent. That snight
workt for my counselor or someone else,
but it just woukdn't work for me.”

é While chients may agree 10 work“on

themn. the chances for such ggals being

“met s the world outside of the coun-
seling are senously minimized. So the
aware coupselor rgspec:s the fact that
a counséling goal must be mutually
determined and. most desrrably ehcnted
from the chent.

2: Goal specificity promotes goal
achievement. Goals may be broad or
raskow, 1mmediate. intermediate. or
long-rang€ The time factor implied in

the cgncept of a broad long-rénge goal .

can be productively wvoked to gwe
the counseling some directionality, if
the counseling conteact includes many
sessions  Beyond this. globat long-
range goals ffer fittle. Such global goals
as the followsng are fublé without specify-

ng steps for thewr attainmént. "I'm going

o find mysell ™ “I'm going to be mare
open.” “I'm going td improve my seff-
image
These and rmlliong bike them tend to bé
useiess «in counsehing for they lack
specificity One has no way of knowing
d, when, how. or why on¢ has “found
oneself *  Rather than being realistic
acuon plans. such goals are mere vague
descrphions. of ¢lient desires,”

The tendency to set global."goals.

occurs frequently in counsélhing simply -

because they are easier to name. Getting
down to details is harder work than-
setthng for generalitiés. If “successful_ -
-goal achigvernent 1s to be assured,
the goal-sefting process becothes a

-—-cham.,each link-a definable piece of -

“new, client behqvmr sequennally “added.
to that wiich has, already been mastered
Small.- highly focuséd -goadls can be
carried out in” adirect fashioft,

Goals. precursors to ‘change and
growth. are difficult for many n
counselors to pin down. Gottman.f:ﬁ;

NG

er

| mtend to ehminate shyness "o

Leiblum (1974, p 48) bave provid
succinct definitton for all counséling
practinoners: “Goals are discrepa
, stalements which compare current func-
tioning to sorhe critenon of compe-
tence or to 5Gme normative standard
of competence- in those situabions.
They answer four vital quesdons (1)
who? (2) wil do what? {3} to what
.extent? {4) under what conditions? To
this we would add a filth question:
Wheén? Pinning dewn the time Is crucial.

3. On-larget goals are relevant to
the self-defeating behavior of the goal
setter. Specific mental, emotional, and
physical behaviors that impede a client's
becoming @ more in-charge persen are
focused on early In the counseling.
Goals aimed at the ehmination of such
self-defeating behaviors have the great-
est cliept, pertinence.

A goal that has no practical appli-
cabon 1n the hfe of a client will be-
come an exercise in futility or Trustra-
tion Often clgnts will want to try out
all }ands of new behaviors that are un-
related to the cluster of personally
ineffective and self-demeaning thoughts
and deeds that havé characterized their
Iving. Such can be interpreted” as re-
sistance to the always difficult and nsky
work invelved in bringing-about self-

_ change. Similarly, clients will choose to
" do some verbal wandering and look for
easy alternatives..rfaming -essentially fr-
relevant possibilities 31 ones with which
they have already demonstrated accepl-
able expeftise. The effective counselor
watches for retevance and pértinence in
the goal-setting process and helps clients
o zero n on sell-forfeiting . thinking
" and doing. The effectwe counselor does
- neot enceurage or endo’rgle banal or trite
goals that reinfoice client avoidance

A. Eﬁectwely set goals are achlev-
able and success-onentgd Often a client
does not achieve a goai that has been
‘mutually-agreed updh .dping the codn-
seling. Then. ralherﬁn thinking the
client has failed, te wise counselor
knows he of ‘she has been remiss. a
party 10 mefjective goal setting. Positive
reinforternents. both from the counaelqr
‘and from the ‘intrinsic payoffs in the
achievement. are a” condition of learn-
ing new befiaviors. Knowing this. the A
“effective Gounselor seeks to be aware
that thé goals being set are realistically
a‘talnable« Many-clients will .agree to at- -
‘tempt virtually impossible ‘goals Sfor
thgrpselves simply to please the coun-
sglor or because they have a ynisread- -
ting of their presenf moment abilities.
exaggerated In the counseling sessioh
by, excnerrrent over the possnbllmes of
being d:ﬁerenl

‘,' .. Personnel and Guidance Journal

L *




-~

Cold¥ein, Hetler, and Sechrest (1966)
note that
enables #h-individual correctly to antici-
pate and organize his experiences will
facilitate learmng and retention of new
of more elaborate behavioral sequences™

+{p. 240} Accurate cognitive structunng
is a necessary prerequisite o success-
otiented goal seting. The dice ought
to be, loaded in favor of SLCCEsS.
The mdwvidual who tr:;? and does not
succeed is likely. to Think. | knew |

* couldn't be different and now I've proven
it I've blown it, the way | always do.
I guess I'm ust destined to stay the
way | am.” Such mterpalized sentences
remnforce the self-defeating thinlong that
the chent had i the first place.

5. Effectively set_goals are quanti-

fiable and measurable.\Jottman and .

Leiblum (1974) remind us, of the need
for measurement criteria nseling
and psychotherapy "Remember’ [they
declare] Anything that occurs. occurs
with some frequency and can -these:
Jforg be counted” (p. 53). The effec-
tfe aunselor Understands the folly m
hayingf clients attempt to accomplish
sgmething that cannot be measured If
+Q cliént cannot later say, . There. I did
d and ! know W s done.” the sought-
after goal lacked measurability Thus,
the aim to find out more about col-
Jeges is unmeasurable because it 15 1m-
precise. But a goal that includes talk-
fing to three admissions counselors from
three named colleges before next Friday
and reading up on the profiles of five
additional colleges in a parucular 'book
ma particular  library s quantifiable
and measurable. .
Just as clients need to know when
" they have accomphshed a goal. they and
the counselor need to know how fre-
quently and ntensely certain behaviors
occur, especially mental and emotional
behaviors. So eatly_in the counseling
*- diaghostic goals can be set that later
lead. to behawvioral change goals. Thus,
chents can be provided with wnst
coynlters or be_asked to fecord in a log

how many times they feel angry, have .

"a cognitive structure which -

suicidal thoughts, or how many times ~

they want to speaicup to a given other
persen and dont over .a given.time
span, Ratings scale$ for gauging -the

" ntensity of such behaviors can also’
. be comstructed. “The client can be taught

to grade éach recurrence of -a thought
or feeling at some level of acuity. Once
an accurate picture of the status quo
emerges, treatment goals for change can
be, made moré realistic and iésults
can be compared with Baseline data,

The feefing of accomplishment that

.

. -+
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* counselor.s'\often fail tolzake the- time

_purpose o

+

accompanies goai achievement s vital
for clients. If ,clients do not know and
teel that they are making gang. the drive-
to persist in the unnatural busmesa of

counsalorsAabonng under the assump-”
twn that stated goals have been well

understood, are syrprised 'in later ses-

sions” when clients indicate they have

behaving differently. of contimang thewr = not even attempted_thé goals because
difficult efforts. loses creditability. Thus, », they could not clearly identjfy what they

goals that include the why. when. how.
with whom, and numbers of times lead
to successful’ new behavior dcquisition,
while fuzzy, nonmeasurable goals iead
to a.client’s being in the dark about
his or her own’progress, - «'
6. Effectively set ‘goals are be-
havioral and observable. Client goals
that are not stated wwierms that are
trdnslatable to acuon are weaker than
those that ca be This is to say that
the most effectively set goals result in
behavior that can be witnessed This
criteriorf 15 similat to the wneasur-

abihty component. but it differs in tha:l

the stress is on looking at the behavio
not counting them Thus, a goal that
enjoins a client 1 simply “think™ about
something lacks external confirmation,
but one that includes wriing down
thoughts. speaking them nto a tape re-
corder. or discussing them with others,
adds a behaworal dmension that is
observable,

Goals manifested n behavior that
enables witnessed to register and confirm
them are crucial. even when the client
s the only witness & self-generated be-

had committed themselves fo do. Client,,
agreement on & goal is not enoygh. Un-
less a client can repeat back. precisely
what it 15 that wilt be done during the
between-sessions period in the measur-
able and observable terms stressed
above and why such action 1s personally
productive. the goahsetting process is in-
complete. After client restatement, dis-
tortions and miusperceptions can be

- eliminated and goals can be assessed

according to the six preceding criteria,
Goal madification can then occur.
_The session ends with ‘both client and
" counselor in knowledgeable™agreement
about the details of the chent's psycho-
iogical homework

Criteria Cl.iecklist‘

.

- The %even crteria for assessing affec—

tive goal-setting skills in counseling and
therapy constitute’ a convenient check-
list that any psychological helper can
keep in mind. The counselor can ask.
“Am | helping this client to set goals
that are: (a) High in mutuality? (b) Spe-
<ific in nature? {c) Relevant to the

havior The witness aspect allows the . Client's self-defeating behavior? (d)

client to monitor and evaluate aspira-
tiondl progress with the assistance of sut:
side-the-self referents The Tounselor
provides this for m-session behavior,
but dods not.live in the-client's life®
space outside the counseling where. it
really counts:’ W_hen behavioral refer-
ences, for»,g_oa{a: are unclear.} the very
_"'sehng bgcomes ob-
scured. Effective colnsgfors know that

actors have difficulty similtaneously act- .

ing and seeing their acuoks. Thus,
they" help clients 1o set.goals that can
be mirrored by others. The feedback that -

members of a counseling group cad}?

gwe to any fespective member malses*""‘

gfoup counseling powerfud for Just this.
reason A C
7. Goals have been efféctively stiué-
tured when a client understands them
and can restate them clearly. A commop
error made by counselors 1n goal setting
is assurhing "that clienis’ comprehend,
] ction-otigntet]
aspects of ‘the counsfling process:

what was
n what
setting,
Movice

required for.a chenl tosty
helpful in"an interview of
lransplred For effective go
Lliept restatement "is -cruciall

4 -
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- ' chology. 1973, 20, 240-246.

Achieveable and success-oriented? (e)

. Guantfiable and measurable? (f) Be-
.~ haworal and cbservable? (g) Understand-

able, and repeatable?” Also. the Ccoun-
selor who functions with such a mind-
set will be more likely to identify and
‘gauge the worth of helping efforts” that
precede goal setting. for client behavioral
chapge wili_Seldom octur 1n willy-nilly
fashien without client decistons to do the

.. specific"work required to bring about:

such change. in this sense, client gbal-

_ achievernent or lack of it becormes ‘a

standard for assessing counseling pro-

3 _:ductmty tn every stage of the process.

.- C - PG
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